
Inspiration 

“Rhetorics of the University” grew out of my own research. I’m working on a paper that critically 

evaluates the place of literary studies in our current political climate. I was new to the scholarship 

and found myself challenged to reexamine assumptions about our work as teachers and scholars. 

In the process, my professional commitments were productively destabilized and reshaped. It is 

my hope that “Rhetorics of the University” serves the same function for my students: challenging 

commonplaces about the value of college, particular majors and careers, campus life, etc.  

 

Assignments 

The design of assignments closely follows the “Assignment Architecture” provided by First Year 

Writing. In terms of content, I knew I wanted to begin with William Deresiewicz’s article, “Don’t 

Send Your Kid to the Ivy League.” I’d taught this essay before and had a positive response from 

students. The first assignment asks students to consider how they participated in the 

commodification of the self in their personal statements for college applications. The second 

assignment asks students to use Paulo Freire’s “The ‘Banking Concept’ of Education” as a frame 

to critically read an example of UConn’s entanglements with neoliberalism. I see Deresiewicz and 

Freire as complementary readings. In the third unit, we read Stanley Fish’s “Citizen Formation is 

Not Our Job” and Sara Ahmed’s “Against Students.” In very different ways both of these readings 

challenge fundamental assumptions in Deresiewicz and Freire. For this unit, students research an 

issue or problem of higher education in the nexus of the questions raised by course texts. Finally, 

students remix a previous writing assignment into a different media/mode for the fourth unit. 

With the exception of Freire, all the readings are accessible online.  

 

Lisa Ede’s The Academic Writer  

It worked out that this syllabus moves roughly chronologically through The Academic Writer. This 

is partly because the topics of Chapters 5, 6, and 7 (synthesizing sources, making claims, and 

doing research) lent themselves to the work of the third unit, so the middle of the book gets 

covered during the middle of the semester. I assign Chapter 4 “Academic Writing: Committing to 

the Process” and Chapter 10 “Strategies for Revising, Editing, and Proofreading” early because I 

wanted to foreground that work so that we could build on it the rest of the semester. I found 

myself relying heavily on Ede when I designed my micro (a.k.a. scaffolding) assignments. The 

“Question” guides throughout the book can be easily adapted to short writing work like micro 

assignments (e.g., Assignment 2B makes use of Ede’s “Questions for Analyzing Visual Texts” in 

Chapter 2). Finally, I tried to draw clear connections between Ede and the “Evaluative Criteria” 

for each assignment. I wanted to make sure students saw a relationship between our in class 

work with Ede and their final drafts. 

 

-Réme Bohlin 

reme.bohlin@uconn.edu 
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Course Description 

The University of Connecticut’s First-Year Writing (FYW) seminars are characterized by 

collaborative, student-driven inquiry. As a general education course, FYW prepares students for 

future academic work by asking them to use writing to enter into and contribute to active 

academic conversations. The instructor in an FYW seminar provides a site and offers contexts 

with readings, central questions, and directed discussion for the development of this ongoing 

work. Through cycles of writing, feedback, and reflection, students pursue writing projects in 

which they select and define places where they might advance the class conversation. Writing 

projects in this course will be grounded in a semester-long inquiry of a fairly specific topic. 

  

“Rhetorics of the University” investigates discourses about the purpose of university education 

and of writing instruction within the university more specifically. Is it to prepare you for a 

particular career? To make you a well-rounded person (whatever that means)? Is it to provide 

you opportunities to network, make lifelong friends, and attend basketball games? Is it merely 

the backdrop for your “coming-of-age” story? Even these questions reveal a basic assumption 

that the university is for undergraduates. However, UConn has many constituents besides you: 

service workers, faculty, administrators, and graduate students. In talking about the university as 

exclusively for undergraduate education, who is forgotten? The first two units will focus on 

teasing out critiques of the university’s entanglements with market interests. The third unit asks 

you to challenge and/or extend these critiques with your own research into a topic or issue 

relevant to higher education. Throughout all four units we will be deconstructing conventional 

thinking about the value of university education, ultimately making room for your own 

educational goals and values. 
  

Course Outcomes  

By the conclusion of this course, you should be able to: 

❏ Practice composing and writing as acts of inquiry and discovery through written, aural, visual, 

and video texts. 

❏ Identify yourself as a writer who can contribute to others’ knowledge and understanding. 

http://fyw.uconn.edu/
http://fyw.uconn.edu/
http://geoc.uconn.edu/student-guide-to-gen-ed/
http://geoc.uconn.edu/student-guide-to-gen-ed/


❏ Analyze the context you are writing in along with other textual forms like video, infographics, 

respond to the situation with productive choices in approach and execution to deliver 

meaningful texts. 

❏ Discover, analyze, and engage with others’ ideas in productive ways through readings of 

complex texts. 

❏ Use others’ work responsibly and in a variety of ways, including as motivation for writing, as 

context to your own ideas, as a frame or method for analysis, as a way of moving your ideas 

forward, and as exhibits for analysis and interpretation. 

❏ Extend your ideas to new ground in the context of others’ work. 

❏ Develop methods and strategies for the conceptual, practical, and reflective work of writing. 

❏ Determine and analyze conventions of the discipline; decide how to address the genre 

expectations of a discipline’s work, including how knowledge is created and how evidence is 

used to forward work in the discipline; includes the functional components of format, 

organization, document design, and citation. 

❏ Use the principles of universal design to make your work accessible to the widest possible 

audience. 

   

Texts 

❏ Ede, Lisa. The Academic Writer, 4th edition, Bedford/St. Martin’s, 2017. 

❏ Provided on Google Classroom 

❏ William Deresiewicz, “Don’t Send Your Kid to the Ivy League” 

❏ Paulo Freire, “The Banking Concept of Education” 

❏ Barker, Eric, “Wondering What Happened to Your Class Valedictorian? Not 

Much, Research Shows” 

❏ Stanley Fish, “Citizen Formation Is Not Our Job” 

❏ Stanley Fish, “Free Speech Is Not an Academic Value” 

❏ Sara Ahmed, “Against Students” 

 

  

Disability and Accessibility 

The First-Year Writing program is committed to making educational opportunities available to all 

students. If you have a physical, psychological, medical or learning disability that may impact your 

course work, please contact the Center for Students with Disabilities (Wilbur Cross 204, 860-486-

2020). They will work with you to accommodate your needs and provide me with a letter 

describing those accommodations. All information and documentation is confidential. Please 

contact me as soon as possible in the semester so that I can also make the necessary 

arrangements for your comfort in our classroom.   

  

 



The Writing Center 

The Writing Center employs tutors who work with students on their papers at any stage of the 

writing process—from brainstorming to reviewing final drafts to helping with specific difficulties 

you may have. This service is free and highly recommended for all students. You can sign up for 

an appointment on the Writing Center website. 

Integrity and Respect 

In this class, you may come into contact, and perhaps conflict, with communities whose ideals 

and perspectives may differ radically from your own. This will be a topic of discussion and 

interest, but it may also be uncomfortable, and we will seek to find meaning in those 

uncomfortable moments. As a class, we will maintain a sympathetic and compassionate outlook 

and keep an open mind throughout the course. I will post trigger warnings about any upcoming 

texts, but if at any time you feel triggered by course content or discussion, please alert me and 

we will work out an alternative. 

  

Additionally, in accordance with UConn policies and Title IX, this course will be a designated safe 

space for all students, regardless of background, ability, sexual orientation, gender identity, 

religion, socioeconomic status, race, or ethnicity. If you feel you have experienced discrimination 

or harassment at UConn, you can find support and resources at the Office of Institutional Equity. 

You may also contact Health Services, Counseling & Mental Health Services, and/or the Women’s 

Center. Please note that I am a mandatory reporter to the Office of Institutional Equity if I become 

aware of issues that may pose a danger to a student’s health or safety. 

  

Academic Integrity 

While studying and making use of the ideas and texts of others is central to the writing we will 

be doing in this course, this must be done in an ethical and appropriate way. Please review and 

abide by the University’s code on academic misconduct (plagiarism and misuse of sources), which 

will be distributed in class and can also be found on the UConn Community Standards website; 

you will be held responsible for understanding these materials. Plagiarizing the work of others—

passing off someone else’s work as your own—is a very serious offense, and anyone found 

plagiarizing will fail the essay or the course. Please let me know if you have questions about what 

constitutes appropriate use and citation of other people’s work. 

  

Multilingual Scholarship 

This classroom is a multilingual and translingual space, and we speak and write across languages. 

I encourage you to speak to me about any concerns you have with language use (reading, 

speaking, and/or writing) in this course, and I encourage you to be respectful of your colleagues 

in this multilingual space.  

  

 

Course Components 

http://writingcenter.uconn.edu/
http://writingcenter.uconn.edu/
http://community.uconn.edu/the-student-code-preamble/
http://community.uconn.edu/the-student-code-preamble/


 

Participation 

This is a seminar rather than a lecture course. Most of the learning in a seminar comes from the 

experience of making and doing rather than from “lessons provided by an expert.” Thoughtful 

discourse is an essential part of this class, and you will frequently work in groups of various sizes, 

which means you will need to be considerate of and attentive to others. It is your responsibility 

to keep up with the reading, to contribute to class conversation in the form of analytical 

comments or questions, and to attend class regularly and on time. 

  

Reading 

Although ENGL 1010 is described as a writing course, the writing you do here has a very close 

relationship to reading. Lisa Ede says that like writing, reading “is an act of composing, of 

constructing meaning through language and images” (16). The process of writing begins with 

careful reading of a situation, written text, or various media. You will be reading to find ways into 

the conversation in which an author or text is participating. Many of these texts are multi-layered 

and complex, and you should expect to read most texts more than once. 

Writing 

You will compose four major projects totaling the equivalent of 30 pages of revised, polished 

prose in this course. In order to accomplish this, you will be doing ample writing along the way, 

including in-class writing, homework assignments, and drafts of these major projects. 

Revision 

Each major writing project will go through a drafting process in which you shape your ideas and 

experiment with ways to best communicate this work. You should expect to put significant time 

and effort into the revision process and for projects to shift, change, and develop as you revise. 

Only the final projects will be assigned a grade, but all of your work may contribute to your final 

grade in the course. 

Conferences and Peer Review 

Conferences and peer review are integral to the goals of this course. Through the drafting process 

of each major essay, we will use small group or individual conferences during, in addition to, or 

in place of regular class meetings. The quality of your involvement in these processes is a crucial 

factor in your participation grade in this course. 

  

Information Literacy 

ENGL 1010 provides the first stage of the University’s Information Literacy competency, including 

attention to university research and digital literacy. You should expect to use outside sources and 

scholarly research to inform your work throughout the semester. While all assignments will 

provide opportunities for developing Information Literacy skills, we will have at least one 

assignment that will be built with this specific purpose in mind. 

  

http://geoc.uconn.edu/information-literacy-competency/
http://geoc.uconn.edu/information-literacy-competency/


Reflective Component 

The reflective portion of the course includes any time spent on characterizing, reconsidering, or 

qualifying one’s work. Reflection happens throughout the semester, usually in ways that 

complement writing projects by providing opportunities for a writer to imagine alternatives or 

trace lines of thought or activity. 

  

Grades and Evaluation 

                                                                                              

Component Percentage of Grade 

Major Writing 

Assignments 

75 

Assignment 1 15 

Assignment 2 20 

Assignment 3 25 

Assignment 4 15 

Participation 15 

In-class Writing 10 

  

Your final grade will depend on: your successful completion of the day-to-day work of the 

course (including drafts of all major writing assignments) and the quality of that work. 

  

You will be awarded credit for your contributions to class, your submissions of essay drafts and 

other work that is satisfactory, on time, and complete, as well as your regular engagement with 

others’ work. If you submit satisfactory and on-time work throughout the semester, you will 

receive at least a B for this component of the evaluation. If there is missing or insufficient 

work, this grade will fall below a B. Substantial amounts of missing work will result in a failure 

of the course. As an example, you cannot pass ENGL 1010 without turning in a rough and final 

draft of all four writing assignments. 

  

The second component is entirely about the quality of your completed major writing projects. 

Every major writing assignment will be given a grade, though later assignments (particularly 



Assignment 3) will have a greater influence on your grade for the semester. Each assignment 

prompt will clarify priorities for high-quality work, but generally an “A” paper will: 

  

❏ Respond energetically and creatively to the readings and the assignment 

❏ Engage meaningfully with texts in a sustained manner 

❏ Form a cohesive final project 

❏ Contribute new ideas or formulations that successfully enter into conversation with others’ 

work 

❏ Demonstrate rhetorical awareness, including knowledge of and facility with genre conventions 

  

In short, while your consistent and successful completion of the day-to-day work of the course 

will suffice for a B, it is through the quality of your writing projects that you will be able to raise 

your grade above the B level. If at any point you have questions or concerns about how you’re 

doing in the course, please don’t hesitate to ask. 

  

Course Policies 

Attendance, Tardiness 

Class attendance is important and affects your participation grade. You are responsible for work 

missed as a result of an absence. Excessive or habitual lateness will be counted as absences. 

Allowances will be made for religious observances, medical or family emergencies, and 

mandatory athletic commitments with advanced notice. See the participation rubric on Google 

Classroom for how absences affect your participation grade. 

  

In-Class Writing 

This is the daily work of the class. During each class period you will be asked to answer 

discussion questions, read and revise others’ work, brainstorm for a larger project, etc. I will 

occasionally collect this writing and review it. Each piece of in-class writing is graded on a 5-

point scale. These assignments and their points make up your in-class writing grade. 

  

Submission of Work 

All scaffolding, drafts, and final drafts will be submitted to our Google Classroom . Please 

ensure that your document is labeled as follows, Last Name First Name – Assignment #. Do not 

submit Pages or PDF.  

❏ E.g., Bohlin Reme – Assignment 1.docx. 

  

 

 

Late Work 



It is crucial that you turn assignments in on time. Failing to do so will affect your grade and limit 

your ability to participate in class. All formal and informal assignments must be ready to turn in 

to Google Classroom no later than the stated deadline. If you have a serious need for an 

extension, you must contact me and receive approval at least 24 hours before the due date. 

There are no retroactive extensions. In the event of a crisis, contact me as soon as possible, 

and we will work out a solution. 

  

NB: As responsible students, you are expected to back up your digital documents. Late papers 

due to computer crashes or other electronic issues will still be penalized. Google Drive, 

Dropbox, or an external hard drive are all excellent options for saving your work. 

  

Late Final Drafts 

Each day that a final draft is late will result in the loss of half a letter grade (e.g. if your paper is 

a “B” it will be a “B-” if it is one day late). 

  

Late Rough Drafts 

Late drafts upset the schedule of revision and conferences. If you submit your draft late you will 

lose a letter grade from your final paper grade. Should you fail to submit a draft in time for a 

group conference, you will still be required to read and comment on your peers’ papers and to 

attend the conference. 

  

Phones, Tablets, and Other Electronics 

Please do not use electronic devices in class unless they are in the service of your note taking or 

in-class writing. Let’s do our best to speak directly to one another and support a collegial 

environment. Excessive use of your electronics for other than educational purposes will 

negatively impact your participation grade. 

 

Course Concerns 

If you have any questions about the course or your final course grade, please see me as soon as 

possible. If that conversation is not productive, please see or contact an Assistant Director of 

First-Year Writing to further discuss the issues at firstyearwriting@uconn.edu or 860-486-2859. 

 

 

 

 

  



1011-036 Schedule 

 

Key 
GC: Google Classroom 
Bold: Micro and macro writing projects due 
 

 

Week 1 

Date Day Due In-Class 

8/29 Tuesday   Introductions 

First day writing sample 

8/31 Thursday Ede, “Reading Rhetorically” pp. 16-

41 

Deresiewicz, “Don’t Send Your Kid 

to the Ivy League” (GC) 

  

  

Week 2 

Date Day Due In-Class 

9/5 Tuesday Assignment 1A   

9/7 Thursday Ede, “Writing Rhetorically” pp. 1-15 

Ede, “Academic Writing: 

Committing to the Process” pp. 88-

104 

  

  

Week 3 

Date Day Due In-Class 

9/12 Tuesday Draft of Assignment 1 due Sunday 

9/10 

Draft Workshop 

9/14 Thursday   Draft Workshop 



  

Week 4 

Date Day Due In-Class 

9/19 Tuesday Ede, “Strategies for Revising, 

Editing, and Proofreading” pp. 287-

318 

  

9/21 Thursday Assignment 1 “A New Husky for a New Era” by 

Kenneth Best 

  

Week 5 

Date Day Due In-Class 

9/26 Tuesday Ede, “Reading Rhetorically: Reading 

Visual Texts” pp. 41-50 

 

University Admissions Statement 

Finding Your Artifact 

Assignment 2A 

“Questions for Analyzing Visual Texts” 

9/28 Thursday  

Freire, “The ‘Banking’ Concept of 

Education” (GC) 

  

  

  

Week 6 

Date Day Due In-Class 

10/3 Tuesday Assignment 2B 

Barker, “Wondering What Happened 

to Your Class Valedictorian? Not 

Much, Research Shows” (GC) 

  

10/5 Thursday Ede, “Analyzing Rhetorical 

Situations” pp. 51-87 

  

  



Week 7 

Date Day Due In-Class 

10/10 Tuesday Draft of Assignment 2 due Sunday 

10/8 

Draft Workshop 

10/12 Thursday   Draft Workshop 

  

Week 8 

Date Day Due In-Class 

10/17 Tuesday Ede, “Analyzing and Synthesizing 

Texts” pp. 105-143 

  

10/19 Thursday Assignment 2   

  

Week 9 

Date Day Due In-Class 

10/24 Tuesday Ahmed, “Against Students” (GC) 

Fish, “Citizen Formation is Not Our 

Job” (GC) 

  

10/26 

 

Thursday Assignment 3A 

**Last day to drop a class is next 

Monday (10/30). 

  

  

Week 10 

Date Day Due In-Class 

10/31 Tuesday Ede, “Making and Supporting Claims” 

pp. 144-182 

 

 



11/2 Thursday Ede, “Doing Research: Joining the 

Scholarly Conversation” pp. 183-215 

 

InfoLiteracy @ Homer Babbidge 

Library 

Assignment 3B 

  

Week 11 

Date Day Due In-Class 

11/7 Tuesday Draft of Assignment 3 due Sunday 

11/5 

Draft Workshop 

11/9 Thursday   Draft Workshop 

  

Week 12 

Date Day Due In-Class 

11/14 Tuesday     

11/16 Thursday Assignment 3  

  

Week 13 – THANKSGIVING BREAK 

  

Week 14 

Date Day Due In-Class 

11/28 Tuesday  Ede, “Strategies for Multimodal 

Composing” pp. 319-335 

  

11/30 Thursday     

  

  



Week 15 

Date Day Due In-Class 

12/5 Tuesday Draft of Assignment 4 due Sunday 

12/3 

Course Evaluations 

Draft Workshop 

12/7 Thursday   Draft Workshop 

  

Week 16 – FINALS 

Date Day Due In-Class 

12/12 Tuesday     

12/14 Thursday Assignment 4   

  

 

 

  



Assignment 1A: Critical Reaction 

  

Working Texts 

❏ Ede, “Reading Rhetorically” pp.16-41 

❏ Deresiewicz, “Don’t Send Your Kids to the Ivy League” (GC) 

  

Writing Work 

In “Don’t Send Your Kids to the Ivy League” Deresiewicz critiques the current university 

admissions process that maintains a hyper-achieving student body, often at the cost of “real” 

learning. For this short writing project, summarize and analyze “rhetorical situation” of 

Deresiewicz’s text (Ede 25). You might begin by considering the following questions. What are his 

main points? What is his supporting evidence? Do you find it compelling? Why or why not? Who 

are Deresiewicz’s readers? Does he make any assumptions about his readers or his evidence? 

What surprised you, if anything, about “Don’t Send Your Kids to the Ivy League”? 

 

Submission Information 

❏ Due 9/5 to Google Classroom 

❏ 2-3 pages 

❏ MLA Citation Style, 1-inch margins, double-spaced, size 12 font, Times New Roman 

  

  



Assignment 1: Coming to Terms 

  

Working Texts 

❏ Your college admissions essay 

❏ Deresiewicz, “Don’t Send Your Kid to the Ivy League” (GC) 

❏ Ede, “Writing Rhetorically” pp. 1-15 

❏ Archive of sample admissions essays (optional) (GC) 

  

Writing Work 

In “Don’t Send Your Kids to the Ivy League” Deresiewicz writes, “Experience itself has been 

reduced to instrumental function, via the college essay. From learning to commodify your 

experiences for the application, the next step has been to seek out experiences in order to have 

them to commodify.” In other words, college applicants are encouraged to cultivate 

“experiences” in order to sell themselves more effectively to a specific University. 

  

In this writing project, revisit the essay you wrote for the college admissions process. Place your 

admissions essay in conversation with Deresiewicz’s critique of the genre and of the university 

more generally. The genre of the admissions essay requires you to sell yourself, and to prove that 

you belong at a specific university. Consider how your admissions essay is a reflection of this and 

of your own educational, career, and personal goals. How cultivated is your admissions essay? 

What assumptions does the essay make about the purpose or value of college? Is your assumed 

purpose different from Deresiewicz’s? Why is that? What are some clear conventions of the 

admissions essay genre? Does your meeting of these conventions necessarily negate the sincerity 

of the essay? Why or why not? To be clear, your essay should not simply answer each of these 

questions in order. Rather, use one or two as starting points to bring your admissions essay into 

conversation with Deresiewicz’s critique. 

  

NB: In order to effectively analyze your admissions essay, you’ll want to work with the actual 

language, and not your intentions behind the essay. In other words, resist the temptation to 

retroactively “fix” it. 

  

Evaluative Criteria 

In evaluating your essay, I will consider the following 

❏ Do you summarize Deresiewicz’s argument fairly but with attention to your own 

project’s goals? In other words, do you do more than repeat and support Deresiewicz’s 

points? 



❏ Are you able to balance a “big picture” understanding of Deresiewicz’s argument while 

at the same time engaging with and analyzing specific quotations and ideas from his 

text? 

❏ Does your use of your admissions essay demonstrate meta-cognition? Do you situate 

your admissions essay in a network of personal and generic expectations? 

❏ Related to meta-cognition, do you demonstrate rhetorical sensitivity in Assignment 1?  

  

Submission Information 

❏ Rough Draft (3-4 pages) due 9/10 to Google Classroom 

❏ Final Draft (4-5 pages) due 9/21 to Google Classroom 

❏ MLA Citation Style, 1-inch margins, double-spaced, size 12 font, Times New Roman 

  

  



Assignment 2A: Finding Artifacts 

  

Working Texts 

Class Archive on Google Classroom  

  

Finding Work 

In Unit 1 we explored how the university admissions system encourages prospective students to 

commodify experiences, goals, and values in the personal statement. In this unit, we will explore 

how UConn* in turn sells itself to prospective students, donors, alumni, parents, etc. How does 

UConn (and universities more generally) trade on values to attract students (consumers)? Which 

values, activities, or people are privileged in UConn’s promotional artifacts?  

 

Examples of promotional artifacts are: UConn “Facts Sheet,” campus tours, profiles of high-

achieving students on the home page, major department home pages, the First Year Writing site, 

etc. Do not restrict yourself to artifacts that are obviously promotional. Campus buildings, art 

installations, the alumni center, and on-going construction on campus also signal the university’s 

values. Be creative!  

 

1. With your small group, explore campus for 2-3 promotional artifacts. This should take no 

more than half an hour. At least one person in the group should document with a camera 

phone.  

a. Upload your group’s photos to the Class Archive on Google Classroom. 

b. Provide brief notes on the context of the promotional artifact. Where did you find 

it? How does it meet the criteria of a promotional artifact? 

2. Back in the classroom, explore UConn’s online presence for 2-3 promotional artifacts.  

a. Take screenshots or copy/paste URLs into your group’s section of the Class 

Archive. 

b. Provide brief notes on the context of the promotional artifact. Where did you find 

it? How does it meet the criteria of a promotional artifact? 

  

*It doesn’t HAVE to be UConn. You’re welcome to research another university.  

 

Submission Information 

❏ Due in class 9/26 to Google Classroom  

 

  



Assignment 2B: Writing About Your Artifact 

 

Working Texts 

Ede, “Reading Visual Texts” pp. 41-50 

Your artifact 

 

Writing Work 

Ede writes that “we’re continually presented with visual texts, most of which are designed to 

persuade us to purchase, believe, or do certain things” (49). Choose one of the artifacts from the 

Class Archive. Using your notes from Ede’s “Questions for Analyzing Visual Texts” on page 43, 

consider what your artifact encourages you to purchase, believe, or do. How is it doing that? 

Looking ahead to Assignment 2, you might also want to consider how your artifact encourages 

you to “adjust” to UConn’s values or to carry its brand (Freire 220). 

  

  

Submission Information 

❏ Due 10/3 

❏ 2-3 pages (include a photo or screenshot of your chosen artifact) 

❏ MLA Citation Style, 1-inch margins, double-spaced, size 12 font, Times New Roman 

  

  

  



Assignment 2: Frame and Case 

  

Working Texts 

❏ Your artifact 

❏ Ede, “Analyzing Rhetorical Situations” pp. 51-87 

❏ Paulo Freire, “The ‘Banking’ Concept of Education” (GC) 

❏ Eric Barker, “Wondering What Happened to Your Class Valedictorian? Not Much, 

Research Shows” (optional) (GC) 

  

Writing Work 

In “The ‘Banking’ Concept of Education,” Freire critiques our current system of education where 

teachers “deposit” knowledge into passive students. This “leads women and men to adjust to the 

world, and inhibits their creative power” (220). Similarly, Barker reports that Valedictorians are 

not “changing the world” as they propose to do in their speeches; instead they settle comfortably 

into the existing system. Freire and Barker seem to be saying that great students are great 

conformers. 

  

For this assignment, use Freire as a frame for thinking about what your artifact does for UConn, 

with UConn students, or to them. How might your artifact be complicit in “banking education”? 

How does it contribute to “mythicizing reality” for the UConn community? In other words, what 

is hidden by the artifact? Who or what isn’t pictured or considered? What is revealed? What 

values are privileged over others? What effect does the artifact have in shaping people’s 

experiences of UConn and the wider world? Does the artifact achieve what Freire argues is the 

goal of education, “to become fully human” (218)? How? Is this a reasonable goal for university 

education? Remember, you should not simply answer these questions one by one in your 

paper. Rather, use one or two to begin generating a direction for your project. 

  

Evaluative Criteria 

In evaluating your essay I will consider the following 

❏ Do you use Freire in purposeful, non-binary ways? Resist simply agreeing or disagreeing 

with Freire. What does his work help you see in your artifact? And vice versa? What 

does Freire miss? 

❏ Do you summarize his argument fairly and succinctly? 

❏ Do you describe your artifact? If relevant, please paste a photo or screenshot of your 

artifact into the document. 

❏ Do you provide thorough analysis of your artifact’s purpose and design? 

❏ Do you demonstrate rhetorical sensitivity? 

  



Submission Information 

❏ Rough Draft (4-5 pages) due 10/8 to Google Classroom 

❏ Final Draft (5-7 pages) due 10/19 to Google Classroom 

❏ MLA Citation Style, 1-inch margins, double-spaced, size 12 font, Times New Roman 

  

  

  



Assignment 3A: Analysis and Synthesis 

  

Working Texts 

Ede, “Analyzing and Synthesizing Texts” pp. 105-143 

Group A 

❏ Ahmed, “Against Students” (GC) 

❏ Fish, “Citizen Formation is Not Our Job” (GC) 

Group B 

❏ Freire, “The ‘Banking’ Concept of Education” (GC) 

❏ Deresiewicz, “Don’t Send Your Kid to the Ivy League” (GC) 

  

Writing Work 

In this micro assignment, you will begin to sketch out the conversation(s) about the university 

taking shape from our course readings. You will do this through analysis and synthesis. Pick one 

text from Group A and one from Group B. What is the “question at issue” for each of these texts 

(Ede 115)? What are some points of connection or contradiction? What do the authors want you 

to do after reading their work? Is there one you favor over the other? Why? What are some 

questions you have after bring these two readings together? I encourage you to work with 

specific moments from each text. 

  

Submission Information 

❏ Due 10/26 

❏ 2-3 pages 

❏ MLA Citation Style, 1-inch margins, double-spaced, size 12 font, Times New Roman 

  

  

  



Assignment 3: Research Project 

  

Working Texts 

❏ Works used in 3A 

❏ 4-5 additional sources (including sources from 3B) 

  

Writing Work 

In 3A you used two course texts to explore the shape of conversation(s) about the purposes, 

values, and obligations of the university. You also took the first steps to enter that conversation, 

determining which ideas were compelling. For Assignment 3, I’d like you to research a topic 

related to higher education in the context of the larger questions you raised in 3A. From your 

research, you will develop a line of inquiry. How does your inquiry challenge, complicate or 

complement the course readings? Which problems does your inquiry highlight? How might you 

solve them? How might our readings, or our class conversations, productively frame your 

inquiry? Your inquiry should demonstrate your expertise and research on your topic, as well as a 

sense of how it fits into the wider conversation you began in your 3A. 

 

Below are some general topics, although you are not limited to them. Issues or events that are 

specific to UConn are particularly encouraged. These are places to begin, but you should plan on 

narrowing your choice through research and your own personal investments and interests. Keep 

in mind that “the goal of academic research isn’t to find a point of view you agree with and repeat 

it” (Ede 190). Rather, your writing should “[address] complex problems, [expand] the scholarly 

conversation, and [make] a difference” (Ede 146). 

  

❏ Student debt 

❏ Corporate-sponsored research 

❏ Service learning 

❏ Study abroad 

❏ NCAA 

❏ Title IX 

❏ Sexual assault 

❏ Free speech 

❏ Decline of public funding 

  

Evaluative Criteria 

In evaluating your essay I will consider the following 

❏ Do you go beyond a binary response (“I agree/don’t agree, like/don’t like, am 

interested/not interested in X” (Ede 128))? 



❏ Are you engaging with your sources while pursuing your own project? 

❏ Do you address a complex problem and expand the conversation? 

❏ Do you articulate what’s at stake for your research? 

❏ Is there a balance of direct quotation, paraphrase, and summary? 

❏ Are your citations (in-text and in the Works Cited page) correct? 

❏ Do you demonstrate rhetorical sensitivity? 

  

Submission Information 

❏ Rough Draft (5-7 pages) due 11/7 to Google Classroom 

❏ Final Draft (7-9 pages) due 11/16 to Google Classroom 

❏ MLA Citation Style, 1-inch margins, double-spaced, size 12 font, Times New Roman 

 

  



Assignment 3B: Building a Bibliography 

  

Working Texts 

❏ Ede, “Doing Research: Joining the Scholarly Conversation” 183-215 

❏ 2 sources from the library (databases and/or stacks) 

  

Writing Work 

At this point in the unit, you’ve developed a tentative research inquiry and search terms with a 

partner. Now, explore the library resources (digital and/or print) for sources relevant to your 

inquiry. Once you’ve found two likely sources, write a correct MLA citation and a short paragraph 

in which you evaluate the sources. Check out Ede’s “Questions to Consider as You Choose 

Sources” on page 207 in The Academic Writer to get a sense of what it means to evaluate a 

source. Depending on the length of your source, you may want to read the introduction and 

conclusion only for this exercise, saving a deeper engagement for at-home work. 

  

1. 

  

MLA Citation 

  

Annotation 

  

2. 

  

MLA Citation 

  

Annotation 

  

 

 

 

 

Submission Information 

❏ Due in class 11/2 to Google Classroom 

❏ 2 pages 

❏ MLA Citation Style, 1-inch margins, double-spaced, size 12 font, Times New Roman 

  

  



Assignment 4: Remix and Reflection 

 

Working Texts 

❏ A macro assignment written for this course (1, 2, or 3) 

❏ Ede, “Strategies for Multimodal Composing” pp. 319-335 

 

Writing Work 

In the context of a writing class, to “remix” is to revise a print text for other modes and media 

(Ede 320). For Assignment 4, choose a previous macro assignment you wrote for this course (1, 

2 or 3) and remix it by placing it in a new mode or media. You might, for example, take your third 

assignment and remix it into an infographic. Other modes and media possibilities are: podcast, 

presentation, poster (analogue), collage (analogue), blog, video essay, etc. If a mode/media 

occurs to you that is not on this list, run it by me! I am happy to accommodate other creative 

ideas for this assignment.  

 

NB: Keep in mind that a remix is not simply copy/pasting prose from a paper onto a PowerPoint 

slide. Rather, remixing involves substantial changes as you imagine your project for different 

readers and in different media/modes.  

 

In addition to turning in a remix, you will also turn in a reflection. Your reflection should address 

the four elements of rhetoric from Ede’s The Academic Writer: writer, reader, text, and medium. 

In your reflection, consider: 

❏ What are your goals as the writer? What do you want your audience to know/do after 

interacting with your remix? 

❏ Who is your audience? How will they encounter your remix? How will you accommodate 

and appeal to them?  

❏ In remixing a traditional print essay into a different media/mode, you will probably need 

to cut or change your original project. What ideas will you privilege? What will you cut? 

Why? 

❏ What are the conventions of your chosen media? For example, infographics have clear 

conventions that you will need to manage in your design. 

❏ What are some anticipated challenges for yourself or your audience in moving from print 

to another media/mode?  

 

*We will not be spending class time learning how to use the technologies associated with these 

medias so factor time tinkering with software or materials into your plans for your remix.  

 

Evaluative Criteria 



❏ Does your remix demonstrate attention to design elements such as alignment, 

proximity, repetition, and contrast? (Ede 327-329) 

❏ Do you demonstrate rhetorical sensitivity? 

❏ Do you reflect on the four rhetorical elements? 

❏ Is your remix substantial? In other words, do you do more than simply copy/pasting 

prose from one media/mode to another?  

  

Submission Information 

❏ Rough Draft [Reflection] (2-3 pages) due 12/5 to Google Classroom 

❏ Final Draft [Reflection and Remix] (4-6 pages) due 12/14 to Google Classroom 

❏ If your Remix is analogue, you can submit it to my office, AUST 151, by 5:00 pm 

on 12/14 
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